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Rationale

At Dalziel High School a strong ethos of achievement and attainment is promoted
in all areas of school life. Our aspiration is that all learners will perform to the best
of their ability and achieve their full potential.

Monitoring and self-evaluation allows for pupils needs to be identified and enables
support to be offered at the earliest opportunity.

Policy Aim

The aim of this policy is to ensure a rigorous and robust system is in place to
monitor and evaluate progress on a regular basis.

We will achieve this through:

1 Sharing good practice

1 Consistency of standards with regard to monitoring procedures

1 Involving all members of staff in the process of monitoring and self-
evaluation through monitoring groups

1 Seeking the views of learners systematically and consulting other
stakeholders where appropriate

1 Measuring performance data to inform teaching and learning

At the heart of our self-evaluation are three questions:

1 How are we doing?
1 How do we know?
1 What are we going to do now?

How are we

doing?

How do we
know?

What are
we going to
do now?




Putting Policy into Practice

Effective self-evaluation is based on
evidence gathered from:

Insight Data

Prelim Analysis

Head Teacher Departmental Review Meetings
Monitoring Group Meetings

Verification and Moderation Checkpoints
Peer Observations

SMT Observations

Cross-Curricular Observations
Departmental Improvement Planning
School Improvement Planning

School Survey

Pupil Learning Groups

Parent Teacher Association

Parent Council

Pupil Course Evaluations

Pupil Profiling

A A A2 A A2 22222482

Priorities for Future Development

Self-evaluation is not an end in itself, it is essential that as a school we use
information from self-evaluation activities to plan for improvements. We will
continue to ensure the use of rigorous and robust system to monitor and evaluate
progress on a regular basis.

Information from monitoring and self-evaluation activities contribute towards our
School | mprovement Pl an, this is a refle
key quality indicators. The plan provides the opportunity to highlight areas for
improvement in the coming session.

Central to our monitoring and self-evaluation process are the quality indicators
published by Education Scotland (HGIOS 4). The quality indicators are listed in
appendix 2 with our relevant priorities.



MONITORING & SELF-EVALUATION CALENDAR

AUGUST
MONITORING & SELF-EVALUATION

NOVEMBER
MONITORING & SELF-EVALUATION

FEBRUARY
MONITORING & SELF-EVALUATION

MAY
MONITORING & SELF-EVALUATION

Exam Results Analysis (INSIGHT)

BGE Monitoring Meeting
HT Departmental Review Meetings

Tutor Meeting
Scooping exercise

Departmental Exam Results Analysis
Tutor Meeting

Departmental Observations

Tutor Meeting

Cross Curricular Observations

Departmental Observations
S5 Pupil Support Interviews
Tutor Meeting

S2 Pupil Support Interviews

Cross Curricular Observations
S1 Pupil Support Interviews

Middle School Monitoring Meeting

Verification & Moderation Checkpoint
Middle School Monitoring Meeting - S3
Analysis Attendance Return (S1-S3)

SEPTEMBER
MONITORING & SELF-EVALUATION

DECEMBER
MONITORING & SELF-EVALUATION

MARCH
MONITORING & SELF-EVALUATION

JUNE
MONITORING & SELF-EVALUATION

SMT Observations
S1 Pupil Support Interviews

STAR Targets

School Survey

Enterprise audit

SMT Observations
ASP Reviews

Verification & Moderation Checkpoint
ASP Reviews

Upper School Monitoring Meetings - Prelim
Analysis

Pupil Course Evaluations (S1-S3)

S6 Pupil Support Interviews (UCAS)

Middle School Monitoring Meeting - Prelim
Analysis

Pupil Course Evaluations (S4-S6)
SQA Assessment update

Departmental improvement plan
submission

S1-S3 Profiling

SQA assessment update

Attendance Return
ASP Reviews

OCTOBER
MONITORING & SELF-EVALUATION

JANUARY
MONITORING & SELF-EVALUATION

APRIL
MONITORING & SELF-EVALUATION

HT Departmental Review Meetings
SQA assessment update

S4 Pupil Support Interviews

BGE Monitoring Meeting
STAR Targets

SIP/DIP Review

Middle School Monitoring Meeting
SIP/DIP Review

Upper School Monitoring Meeting

BGE Monitoring Meeting

S3 Pupil Support Interviews
Upper School Monitoring Meeting - Early Warning
Letters Attendance Return

Attendance Return

S1-S3 Profiling
SIP/DIP Review




Appendix 1

Exemplars from Departments



Dalziel High School

N y 2--' DramaDepartment
PROGRESS LETTER

Dear Parent/Guardian

The S3 Drama pupils are currently progressing through their National 4 Added Value Unit in class. Pupils are
assessed on both their final practical performance and their written evaluation, as we#iasdmpletion of a
logbook evidencing the process they have worked through.

Pupils have been rehearsing for the last few weeks and the final presentations, which will be recorded as SQA
evidence, will take place in the next 2 weeks before the end of term

Unfortunately, your son/daughter has been absent for a significant amount of the rehearsal process, and this
raises concerns about whether they will have sufficient evidence to meet the requirements of the unit
assessments. Additionally, with the SQiydating that each group must have a minimum of 2 members, their
continued absence means that their peers are having to adapt and negotiate aspects of their work very close to
the final performance dates.

| would ask that you encourage your son/daughtebe in school for the remainder of the term in order to
successfully complete the unit requirements. As you can appreciate, with all units in National Drama being group
based, it will be almost impossible for us to revisit the unit next year as we Wwarkgh the requirements of

the National 5 course work.

The department staff are more than happy to support your son/daughter in any way they can to help their
progress and confidence with the work and assessments. We operate an open door policy arailabéedor
additional help if necessary.

I would be most grateful if you could phone me at the school on 01698 274900 to confirm receipt of this letter.

Yours sincerely

Mrs Claire Kelly
P.T. Drama and Theatre Studies



5C Higher Drama
Pupil Monitoring Interview

September 20 **

Pupil Name:

Please complete the sections below as honestly as possible prior to your meeting with Mrs
Kelly.

CST Strengths: Set Text Strengths:

CST Concerns: Set Text Concerns:

CST Targets/To Do: Set Text Targets/To do:

CST Confidence Rating (1 - 10): Set Text Confidence Rating (1 - 10):

Pupil Signature:

P.T. Signature:

Date:
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Name

c S1 Class
Sj'Ils;h Depa;:Choo'
%naglzlel High S1 Teacher
Writing Title Development of Skills Level
Functional i Beginning tolearn  (ND)
1 Improving knowledge (G)
1 Confident in the skill (VG)
Personal 1 Beginning to learn  (ND)
1 Improving knowledge (G)
Confident in the skill (VG)
Imaginative 1 Beginningtolearn  (ND)
1 Improving knowledge (G)
1 Confident in the skill (VG)
Writing a Poem Beginning to learn ~ (ND)
Improving knowledge (G)
Confident in the skill (VG)
Reading
Close Reading & 1. Beginning to learn  (ND)
Personal Reading Improving knowledge (G)
2 Confident in the skill (VG)
Critical Evaluation 1 Prose : 1 Beginning tolearn  (ND)
1 Improving knowledge (G)
1 Confident in the skill (VG)
Critical Evaluation 2 Drama: 1 Beginningtolearn (ND)
1 Improving knowledge (G)
1 Confident in the skill (VG)
Textual Analysis Poetry: 1 Beginningtolearn  (ND)
1 Improving knowledge (G)
1 Confident in the skill (VG)
Talking/ Listening
Group Discussion & 1 Beginning to learn  (ND)
Listening to others 1 Improving knowledge (G)
Confident in the skill (VG)
Individual Talk Topic: 1 Beginningtolearn  (ND)




Personal 1 Improving knowledge (G)
1 Confident in the skill (VG)
Functional
Media Title: 1 Beginning to learn  (ND)
1 Improving knowledge (G)
1 Confident in the skill (VG)

Reading : Critical Essay Writing

Level 2 Level 3/4 ND VG
Lit | can discuss structure, characterisation and/or | can discuss and evaluate the effectiveness
24 setting. of structure, characterisation and/or setting
14a using supporting evidence.
2-4
26a
Lit I can identify the main theme of the text and I can identify how a
4 recognise the rel evanc e]central concerns are revealed and can make
14a lives. l'inks to my own and (d
Lit I can discuss the wr it e]lcanidentifyand commenton aspects of
4 style using some relevant evidence. / may
18a be able to evaluate the aspect of style (level
4).

Lit | can understand the type of text | am creating | can consider the type of text | am creating
24 and can select ideasand relevant information. and independently select and organise ideas
25 and information in a logical order.

a
Lit | can organise these ideas in an appropriate way | can use suitable vocabulary to
24 for my purpose and use suitable vocabulary. communicate effectively.
28a

10




Reading : Close Reading and Textual Analysis

Level 2 Level 3/4 ND VG
Eng 2- | Through developing my knowledge of content clues, Through developing my knowledge of content clues,
12a/E | punctuation, grammar and layout, | can read unfamiliar texts punctuation, grammar and layout, | can read unfamiliar
ng 3- with increasing fluency, understanding and expression. texts with increasing fluency, understanding and
12a expression.
Eng 4-
12a
Eng 2- | To show my understanding, | can respond to literal, inferential To show my understanding, | can comment, with
4-17a | and evaluative questions and other Close Reading tasks and (detailed evaluative) evidence, on the content and form
can create different kinds of questions on my own. of short and extended texts, and respond to literal,
inferential and evaluative questions and other types of
Close Reading tasks.
Eng 2 | can: I can:
19a 1 Discuss structure, characterisation and/or setting 1  Discuss andevaluate the (effectiveness of)
T Recognise the relevance structure, characterisation and/or setting using
how this relates to my o some supporting evidence
1T Discuss the writero6s sty T Il dentify (how) the wri
features central concerns are revealed) and recognise
the relevance this hasg
experiences

T Identify and comment on (and make a
personal evaluation of the effects of) aspects
of the writerds style
appropriate to genre using some relevant
evidence (and terminology).

Lit 2- To show my understanding across different areas of learning | To show my understanding across different areas of
16a can identify and consider the purpose and main ideas of a text | learning, | can:
and use supporting detail. 1 Identify and consider (clearly state) the
purpose, main concerns and concepts (or
arguments) and use supporting detail.

1 Make inferences form key statements (and
state these accurately in my own words).

1 Identify and discuss similarities and
differences (compare and contrast) between
different types of text.

Lit 2- To help me develop an informed view, | can identify and To help me develop an informed view, | am exploring
18a explain the difference between fact and opinion, recognise the techniques used to influence my opinion. | can

when | am being influenced and have assessed how useful
and believable my sources are.

recognise persuasion (and bias, and identify some of the
techniques used to influence my opinion) and assess the
reliability of information and credibility and value of my
sources.

11




Writing:  Functional Level 2 Level 3/4 ND VG
Lit | can find, select, sort and use information from | can find, select, sort, use, summarise and
94 different sources. link information from different sources.
1l4a
2-4
26a
Lit | can make notes using my own words | can make notes that | understand using my
4 own words.
1l4a
Lit | can identify and explain the difference | can recognise a reliable source and can
0.4 between fact and opinion. identify persuasion and bias.
18a
Lit | recognise the need to acknowledge my I can make appropriate and responsible use of
4 sources. sources and acknowledge these appropriately.
25a
Lit | can convey information, describe events, I can convey information, describe events,
o4 explain processes orcombine ideas in different explain processes or concepts, provide
>8a ways. evidence and combine ideas in different ways.
Lit | can persuade, argue, explore issues or express an | can persuade, argue, evaluate, explore issues or
opinion using relevant supporting detail and / or express an opinion using a clear line of thought,

;;}4 evidence. relevant supporting detail and / or evidence.

a

ND VG

Writing : Personal/ ReflectiveLevel2

Level 3/4

Lit 2-4 | By considering the type of text | am creating | By considering the type of text | am creating | can
06 can select ideas and relevant information, independently select ideas and relevant information
a . . : i ial i - - i
organise these appropriately and use suitable anq organise essential |nfqrmatlon orideasina
vocabulary for my audience. logical or.der. I can yse su!table vocgbulary to
communicate effectively with my audience.
Eng 2- | | am learning to use language and style in a | can engage and/or influence readers through
4 way which engages and/or influences my my use of language, style and tone as
27a reader. appropriate to genre.
Lit 2-4 | | can convey information, describe events, | can convey information, describe events,
28a explain processes or combine ideas in different | explain processes or concepts and combine
ways. ideas and opinions in different ways.
Eng 2- | As | write for different purposes and readers, | can | can create a convincing impression of a personal
4 describe and share my experiences, expressing what | experience, sharing my feelings and reflect on my
30 they made me think about and how they made me response to the changing circumstances.
a

feel.

12




Writing: Imaginative  Level 2 Level 3/4 ND VG
Lit 2-4 | By considering the type of text | am creating | can By considering the type of text | am creating | can
select ideas and relevant information, organise these | independently select ideas and relevant information
26a appropriately and use suitable vocabulary for my and organise essential information or ideas in a
audience. logical order. | can use suitable vocabulary to
communicate effectively with my audience.
Eng I am learning to use language and style in a way | can engage and/or influence readers through my
2-4 which engages and/or influences my reader. use of language, style and tone as appropriate to
genre.
27a
Lit 2-4 | I can convey information, describe events, explain | can convey information, describe events, explain
processes or combine ideas in different ways. processes or concepts and combine ideas and
28a opinions in different ways.
Eng Having explored diff er ent| Havingexploredthe elements which writers use |
2-4 what | learn to create stories with an interesting and can create texts in different genres by:
appropriate structure, interesting characters and / or ) ) )
3la setting which come to life. 1 Intggratlng ./us.lng convent!o ns of genre
1  Using convincing, appropriate structures
1 Interesting, convincing characters created
1  Creating appropriate mood/atmosphere
1 Building convincing settings
1  Creating convincing relationships, actions
and dialogue for characters.
Talking and Listening : Group Discussion ND | G | VG
Level 2 Level 3/4
Lit2-4 | TOOLS | can contribute effectively in group discussions,
) ) ] ) ) encourage others to voice suggestions and opinions
02a I can contribute effectively in group discussion and | and use those to inform my own ideas when
can take on board other.bs appropriate.
Eng 2- | | can recognise and use different features of spoken | can analyse and use different features of spoken
4 language. language and can adopt an appropriate register to
suit my audience.
03a
Lit 2-4 | EINDING AND USING | can identify and discuss the purpose and main
) ] ) o concerns of a variety of texts and can make
04a I can |dent|fy and d|§cuss the purpose, main ideas inferences from key statements.
and supporting details of a text.
Lit2-4 | ANALYSIS & EVALUATION | can show understanding by giving comments, with
) ) ) evidence, on the content and form of a variety of
07a | can show understanding by responding to a variety texts.
of questions and by asking questions of my own.
Lit 2-4 | CREATING TEXTS | can communicate, explain and identify
] ] ) ] ) information, ideas, concepts and opinions drawing
09a When listening and talking with others for different

purposes | can share, explain, identify and clarify
information, ideas, points and opinions.

conclusions and summarising findings where
appropriate.

13




Talking and Listening:  Individual Talk ND VG
Level 2 Level 3/4
Eng2- | TOOLS Having explored and analysed features of spoken
03a/3- ) language such as:
03a I can recognise how features of spoken language
such as: Pace
Pace Gesture
Gesture Expression
Expression Voice projection
Voice projection Choice of words
Choice of words Eye-contact
Eye-contact | can use these, adopting an appropriate register to
suit my purpose and audience.
are used to engage others and | can use what |
learn.
Pupil Evaluation  Skills Pupil Targets
Writing I feel I have done wel i n
Next year | would Ilike to
Reading I feel [ have done wel i n
Next year | would | ke to
Talking and Listening I feel [ have done wel i n
Next year | would | ke to

14




PERSONAL REFLECTIVE WRITING S1

contidemt
individua

NN
respongible
citizens

LEVEL 2

LEVEL 3/4

TOOLS FOR WRITING

Lit 24 | | can spell most of the words | need to | can use a range of strategies and resouimdependenthyand
21a communicate, using spelling ruleslf spell most of the words | need to use accurately, including
correction techniques and a range of specialist vocabulary
resources
22a | can use appropriate punctuation and vary | | can punctuate and structure different types of sentences with
my senterce structures. [sufficient] accuracy.
22a | can divide my work into paragraphs in a wq | can arrange sentences to make meaning clglaowing
that makes sense to my reader. straightforwardrelationshipsbetween paragraphs.
23a Throughout the writing process, | can checkl Throughout the writing process, | can review and edit my writin
that my writing makes sense and meets its | independentlyto ensure that it meets its purpose and
purpose. communicates meaning clearly at first reading.
Lit 2-4 By considering the type of text | am creating By considering the type of text | am creating, | can independen
264 can select ideas and relevant information, | select ideas and relevant information and organise essential
organise these appropriately and use suitaly information or ideas in a logical order. | can use suitable
vocabulary fomy audience. vocabulary to communicate effectively with my audience
Eng 24 | | am learning to use language and style in a | can engage and/or influence readers through my use of langu
272 way which engages and/or influences my | style and tone as appropriate to genre.
reader.
Lit 24 I can convey informatiorgescribe events, I can convey information and describe events, explain processg
28a explain processes or combine ideas in conceptsproviding substantiating evidencand
different ways. combinekynthesisédeas and opinions in different ways.
Eng 24 | As | write for different purposes and readerg | can recreate a | can create a convincing impression of my,
30a can describe and share my experiences, convincing personal experience and reflect on my
expressing what they made me think about | impression of a response to the changing circumstances to
and how they made me feel. personal engage my reader.
experience,
sharing my
feelings and
reactions b the
changing

circumstances,
with some attempt
at reflection.

15



TEACHER COMMENT

PUPIL COMMENT

What did | do  well?

Where can | improve?

What skills have | learned?

Where else could | use these skills in school?

-[ HEALTH AND WELL -BEING

What aspects of health are portrayed through the characters and / or themes in this text?

NUMERACY

Can you give an example of when you have used numbers during this unit?

16




FEEDBACK

SELF ASSESSMENT / TARGET SETTIN

READING

WRITING

TALKING

LISTENING

17



Dalziel High School

Design, Food & Textile Technology

S2 CfE Checklist

Name

S2 Class

Teacher

Lesson

Secure, Consolidating or Developing Skills

Initial

Hands up for

Hygiene

Kitchen

Technology

O6Wr ap

Foods of the

World

Developing
Consolidating

Secure

Developing
Consolidating

Secure

Developing
Consolidating

Secure

Developing
Consolidating

Secure

0o

|

|

O

Food Product

Development

Developing
Consolidating

Secure




Design Food and Textile Technology

Course Audit

Course Audit: Name S1 Course

Do you think the course aims and objectives were clear to you and the pupils

How are the outcomes measured / assessed

What skills havbéeen developed

Could we deliver this Course more effectively? If so how could we do this

Any other comments / suggestions (resources, time, equipment etc)

19



- Effective
_ Contributors

Nutrition and Health Eating S1

_ Successful
- Learners

HWB | can: P T
2-30a Make informed decisions when choosing foods
3-30a
3.3la Understand the relationshipetween diet and health
2-34a
3-34a . . . . .
Identify 5 main Nutrients, their functions and food sources
TCH
3-10a )
Work in groups to research and present current
3-10b
healthy eatingadvice.
MNU
3-1la
T Identify 4 current dietary targets that encourage healthy
2.02a eating
3.02a Identify 4 dietary diseases and how thegn be avoided
LEVEL 2 LEVEL 3/4 P T
HWB By applying my By taking part in practical food
2.30a knowledge and activities and taking account of
understanding of current healthy eating advice, | can
3-30a current healthy eating prepare healthy foods to meet
advice | can contribute identified needs.
to a healthy eating plan
HWB Through exploration and | Having explored a range of issues
2.34a discussion | can which may affect food choice, | can
understand that food discuss how this ¢ ould impact on
3-34a practices and the individual 6s H
preferences are
influenced by factors
such as food sources,
finance, culture and
religion.

20



HWB Through practical activities using

331a different foods and drinks, | can
identify key nutrients, their
sources and functions, and
demonstrate the links between
energy, nutrients and health.

TCH | can practice and apply a range of

3- 10a preparation techniques and
processes to make a variety of
items showing imagination and
creativity and recognising the need
to conserve resources.

TCH | have gained confidence and

3-10b dexterity in the use of ingredients
and equipment and can apply
specialist skills in preparing food

NMU I can measure and weigh | | can solve practical problems by

2-11a food ingredients using applying my knowledge of measure

appropriate instruments and choosing the appropriate units

3-1la and units. and degree of accuracy for the
task.

LIT When | engage with When | engage with others, | can

2.02a others, | can respond in make a relevant contribution,

ways appropriate to my encourage others to contribute and
3-02a

role, to show that |
value ot hers
contributions and use
these to build on
thinking.

acknowledge that they have the
right to hold a different opinion.

| can respond in ways appropriate
to my role and use contributions to
ref lect on, clarify or adapt thinking.

TEACHER COMMENT

21



PUPIL COMMENT

What | did well

Where can | improve?

What skills have | learned?

Where else can | use these skills in life?

22
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DALZIEL MATHEMATICS DEPARTMENT - =c‘§\ X
_ O~
SSez () 2
X mnmv*' S2 CORE BLOCK 1 PUPIL PROFILE q,ugé
Name:
Class:
Topics Covered:
Teacher:
1 SDT
91 The Circle Test Score:
1 Money
1 Patterns
Additional Evidence:
© 1
5
Teacher Observation
Pupil Presentation
Hinge Point Question
Homework
Peer/Self Evaluation
Other
Teacher Comment:
Pupil Comment:
Wh a t | did well éééeéééeécéecécéeceéeecéeccécect

éeéeéeéeéeéeeéeéeéeéeéececéeéeéteéececceq

7 7

Wherecanlimprove? ééeééeéeéeééeééeeéceéeéeéececececte

D
M-
D
D

é

-

éeéeéeéeéeééeeceéeéeéeéeécecectece

7

How can | i mprove? eEéeéeéeeeéeéeéeé

-
-
-
-
-
-

-
-
-
-
-
-

éeéeéeéeéeééeeceéeéeéeéeéececectece

D
M-
D
M-
D
m

Where else can | use these skillsinschool? éé. . éé é é é é




(4
Dalziel High School °q,' e
Mathematics Department
HOMEWORKMPROVEMENTS REQUIRED

Dear Parent/Guardian

During a recent review of pupil progress, it came to light that your son/daughter has
underperformed in at least 2 homework exercises. This would indicate that your child is not
reaching their full potential in mathematics.

A great deal of additional work aredfort will be needed if he/she is to be successful. The maths staff
are always available to offer assistance in class or at lunchtimes, but your child must be prepared to
also put in a lot of work at home.

| would ask for your help in ensuring that problems identified are discussed at home and that
maximum effort is put in from now on. The department is always open to pupils to do extra
work.

Please sign this slip and have your son/daughter return it to their class

////////////

Thank you foyour continued support and please do not hesitate to contact me if you wish to discuss
this matter further.

Yours sincerely

Mrs Fiona Conboy
Principal Teacher of Mathematics.

{AAYFGdzZNE 2F t | NBYy (i XXX XX-XIXSK XROKMXIKIX X X
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Topics

%

Pupil Evaluation

Parent Signature

Teacher
Signature

Number Work
& Percentage
Calculations

Pythagoras

Integers

Circle 1

Fractions

Scientific
Notation

25




Topics % Pupil Evaluation Parent Signature Teacher
Signature
Algebra
Area and
Volume

Trigonometry

Statistics

Circle 2

Speed,
Distance &
Time

26




Dear Parent/Guardian

As you are aware, your son/daughter hast completed a Preliminary Examination in the Higher Mathematics
course. Your child achieved the following grade:

Score Grade

The paper highlighted the following areas as requiring attention:

All pupils will sit durther preliminary exam in the March.

I would emphasise that regular revision of work previously covered is essential to the success of any exam
performance and as such ask that you encourage your child to begin revising sooner rather than later.

If yourequire any further information, please contact the school and arrange an appointment to see me.

Yours sincerely

Miss Fiona Kinstrie
Principal Teacher of Mathematics.

Please complete the section below to acknowledge receipt of this letter.

|
DALZIEL HIGH SCHOOL

To Principal Teacher of Mathematics

| have read your letter regarding prelim results.

Signature of Parent Date

27



S13 Boad GeneralEducation
Course Evaluation
20**/**

Name (Optional) Class Teacher (Optional)

1. Which year group are you in?

S1 S2 S3

2. What units of work have you enjoyed in the Listening Course this year?

3. What units of work have younot enjoyed in the Listening Course this year?

4. Would you like to see any different musical styles added to the Listening course?

28



5. What have you enjoyed in the Performing Course this year? (Have you enjoyed playing any specific
instruments/pieces?)

6. What units of work have younot enjoyed in the Performing Course this yegiitave younot enjoyed
playing any specific instruments/pieces?)

7. Are there any specific songs/pieces you would like to have played or would likee® added for next
year?

8. Are there any activities/tasks from other subjects that you would like to see put into the music course
in some way?

9. Would you like to be involved in any of the extra music groups in the department? If so, list them
below.

10. On a scale of -0 how would you rate your enjoyment of music this year? (10 being the best and 1
being the worst). Circle a number below.

1 2 3 4 5 6 7 8 9 10

29



EXA 3 - 16a: | can sing and/or play
music from a range of styles and
cultures and perform my chosen music
confidently using performance
directions, musical notation and/or

PERFORMING

Name:

Level 3 EXA 3 - 16a achieved

Teacher signature:

O

playing by ear. Date:
Piece: Instrument:
Self Evaluation Peer Evaluation Teacher Evaluation
Notes D D D
Rhythm D D D
Technique D D D
Coordination D D D

Teacher Signature:

Date:

Award: D Recorded: D

Peer Evaluation

Piece:
Self Evaluation

Notes ) O

Rhythm ) O

Technique O O

Coordination ) O

Teacher Signature:

Date:

Instrument:

Teacher Evaluation

0000

Award: D Recorded: D

30
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Dalziel High School : PE DepartmentName: Period of Monitoring :

This form is designed to monitor behaviour within PE. There are 10 points to be monitored.

It is an initiative which will hopefullgssist in recognising good behaviour while also highlighting poor behaviour.

Both pupil and @ss teacher can have an input. Excellent behaviour will be indicated by an astwridkeaiaviour by a tick, while poor behaviour will be indicated by
a cross. Three crosses will result in a sanction. Egnainute exclusion from the lesson, a Pé&ixa referral.

Date

Expectation MM Staff MM Staff MM Staff MM Staff MM Staff MM Staff
Did | bring my PE equipmetaday?
Was Ipositive inmy approachto the lesso?
Did llisten carefullywhen instructions were being
given?
| need to know what to do.
Did Irespect2 (1 KSNJ LJdzLJAf a Q N 3
A0FFFAQ NAIKG G2 GSI OKE
Did lavoid unnecessarghat andinterruptions?
52y QG 0SS asSt¥fArAakI fSa 4
Did | carry out tasks to thieest of my ability?This
applies to practical tasktheoretical work, tasks to
assist others.
Did I try hard in class wevelop skills?
Even simple skills can be improved and consistend
my aim.
Did | try hard taco-operate with the class teacher?
Education is a-#vay process.
Did | work well withoutirect supervision?
Did | takeresponsibilityat any point during the
lesson to help or support others in their learning?

Did lcomplete all homework tasks$o the best of my
ability and handt in on time?
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Dalziel High School
Higher Physical Education

Name : Date:

Please read the following.

i) Make an estimate of your current performance in class, with specific reference to Analysis of
Performance and work in the clas sroom. Grades from 7 (low) to 1 (high)

i) Select a target for your level of attainment for (exam time). Grades from 7 -1 as above

iif) Grade your current E ffort, Behaviour and Homework. Grades available are from 4 (low) to 1 (high)

Please be honest. If we agree then this will be your target for
down) depending on my impressions of how you are performing.

. | mayneed to alter this (up or

Current Effort Behaviour Homework

Working Grade

Staff/Pupil Target Grade

Pupil
Staff
Agreed
Grade

Dalziel High School
Higher Physical Education

Name : Date:

Please read the following.

i) Make an estimate of your current performance in class, with specific reference to Analysis of
Performance and work in the clas sroom. Grades from 7 (low) to 1 (high)

i) Select a target for your level of attainment for (exam time). Grades from 7-1 as above

iii) Grade your current Effort, Behaviour and Homework. Grades available are from 4 (low) to 1 (high)

Please be honest. If we agree then this will be your target for
down) depending on my impressions of how you are performing.

Staff/Pupil Current Target Grade Effort Behaviour Homework
Working Grade

Pupil

Staff

Agreed

Grade

. | mayneed to alter this (up of
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S2 Results

: Test1 : 1 km run (2% laps) .This tests your endurance.

: Date Time

: Did you improve from S1? YES NO

: What was the difference?

Test 2 : 80m Sprint . This tests your speed.

Date Time

Did you improve from S1? YES NO

What was the difference?

: Test 3: Slalom and return sprint. This tests your agility.

: Date Time

: Did you improve from S1? YES NO

: What was the difference?
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Dalziel High School : Physical Education

Pupil Fitness Profile

Name: Date :

Welcome to Dalziel High School where we hope you will be encouraged to become involved in sport
- especially with the forth - coming Commonwealth Games in Glasgow in 2014!

As an introduction to PE & and as a guide for us - you are going to complete a number of fithness tests.
These will

1 letyou show us how you cope with a challenge
1 provide us with some fitness information about you as a n individual and as a year group.

The challenges are:

Test1l & 1kmrun (2 % laps of track) 6 Running at a steady pace achieving the best time you can. You will
be given your time which you must record.

Test2 & 80m sprint & Running/sprinting as fast as you can over an 80m distance. You will be given your
time which you must record.

Test 3 08 Slalom and return sprint  d Running round a set out course which involved moving and changing
directions as quickly as you can.

You will be given your time which you must record.

You will complete the challenges again in S2 and will be able to compare you r results.
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?Q\ S1 Results

Test1 : 1 km run (2% laps)

This tests your endurance.

Date Time

Test 2: 80m Sprint

This tests your speed.

Date Time

Test 3: Slalom and return sprint

This tests your agility .

Date Time
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Answer the following questions about the 3 tests you have completed;

Test 1: 1km run (circle answers)
Did you find the test difficult? YES

Can you explain why?

1600m/1.6km = 1mile. How many laps of the 400m track would you need to run to complete

a) 1 mile and
b) 26 miles (a marathon)?

a) 1mile-= Laps

b) 26 miles =

Test 2: 80m Sprint

Can you name a famous sprinter?

Name 2 sports where speed is important and why?

Sport 1 Why

Sport 2 Why

Test 3: Slalom and return sprint

What part of the test did you find difficult?

Laps

Which of the following sports require agility? (circle correct answers)

Ballet Football Rugby
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DALZIEL HBH SCHOOL
Departmental Pupil Monitoring Fam

INFORMATION TO THPARENT(S) / GARDIAN(S)OF,

PUPILQ { AME | |

DEPARTMENT | | QASS 1]

Yourchild has keen issued with the attadhed form to help montor his her performance in his/her section
over the next wek(s). It is to behoped thatthis grategy will lead to an improvementin the
situation which resuked inthe form bengissued. Where no obvious andsstained improvement in
performance is deeded duringthis peiod, the pupil may be formally referred to the relevant Deputy
Head Teadher, in linewith wholesclool pdicy.

Yourchild has been placed on this fam for the reason(s)indicated below. If you require additional
information about the sitation, please do not hesitateontact me at the school.

Yous sncerely

Principal Teadher

RE/ASON(SFOR ISLE
OF THEFORM (V) FULL RCQOMMENT

ATTENDANE

LATECOMING

AASSNORK

HOMEWQRK

BEHAVIOUR

EFORT

ATTITULE

OTHER

NOTEXYourson or cughter should present this fam to the teacer at the beginning of eac lesson. Thelass
teacher will write acomment onit and sgn it. ThePrincipal Teader will also gn the form.
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Dalziel High School
Work Experience Programme

Pupil Assessment Form
t dzZLJAE bl YSXXXXXKKEEXXXXXX DD { OK22f XXXXXX
Name of Firm:
Placement Title:
Week Beginning

Please tick the appropriate boxes and make comments where possible. All comments will be welcomed by the p
who will use this form in the debriefing after work experience.

VG¢ Very Good, @ Good, & Satisfactory, N¢ Needs Improvement

VG | G S NI Comments

Timekeeping

Attendance

Appropriate Dress

Attitude to Work

Ability to
Communicate

Confidence with
given tasks

Inter personal Skills

General Comments

Supervisor Signature Date
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Dalziel High School
Work Experience Visit Report

Date

Placement

Work Place Representative

Pupil(s) Visited

91 Pupils Progress

1 Timekeeping

1 Appearance

1 Attitude to work

 Main Duties

9 Areas for Concern

Visit carried out by

Work place representative signature
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Appendix 2
How Good is Our School 4" Edition
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aom in (Ctrl+ F'Ius}.

Education

Scotland
Foghlam Alba

How good Is
our school?

4th EDITION

LOOKING
INWARDS:
knowing
ourselves inside
out through
effective
self-evaluation

Transforming lives through learning
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How good s owr schoal”

How good is our school? is a toolkit for schools to use to engage in evidence-based
analysis of what is working well and what needs to improve and have greater
positive impact on leamers. Use of the framework by staff in differing roles across
your school and with partners including colleges, universities, employers, local
authorities and Education Scotland will further strengthen your evaluative work.
Excellent schools have robust internal approaches to self-evaluation and also value
the objectivity which extemal partners can bring. Excellent schools understand that
self-evaluation should be an ongoing process. They continually reflect and evaluate
their work and use the evidence from these activities to plan future improvement.
Thus, the direction for future improvement comes from the school and its partners.
This is the definition of self-improvement.

Self-evaluation: looking inwards

The significant relationship between effective self-evaluation and school
improvement can also be seen as an “inwards, outwards, forwards” approach to
help you and your partners answer the questions which remain at the heart of
self-evaluation:

I How are we doing?

I How do we know?

I What are we going to do now?

Through this approach, you will lock inwards to analyse your work, look outwards to
find out more about what is working well for others locally and nationally and look
forwards to gauge what continuous improvement might look fike in the longer term.
How good is our school? is intended to support you and your partners in looking

inwards to evaluate performance at every level and in using the information
gathered to decide on what needs to be done to improve.

Fig. 2: Inwards, outwards, forwards

A

LOOKING INWARDS: LOOKING OUTWARDS:
knowing ourselves leamning from what
inside out through happens elsewhere to

effective self-evaluation challenge our own thinking

LOOKING
FORWARDS:
exploring what
the future might
hold for today’s

leamers and
planning how to
get there
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How good is our school?

How pood Is our school™

The framework

The framework consists of a set of 15 quality indicators (Qls) designed to help you
answer three questions linked to important aspects of the work and life of your
school. The quality indicators are therefore divided into three categories:

I Leadership and Management: How good is our leadership and approach to
improvement?
I Learning Provision: How good is the quality of care and education we offer?

I Successes and Achievements: How good are we at ensuring the best
possible outcomes for all our learners?

When the evidence from quality indicators related to each of these categonies is
combined, it can create a unique and powerful story to answer the central key
question: What is our capacity for continuous improvement? Or, in other words,
how good can we be?

Fig. 8: How good are we now? How good can we be?

LEADERSHIP
AND MANAGEMENT:
How good is our
leadership and
approach to
mprovement?

What is our

capacity for

continuous

improvement?

SUCCESSES AND LEARNING
ACHIEVEMENTS: PROVISION:
How good are we at How good is the
ensuring the best quality of the care
possible outcomes and education we
for all our leamers? offer?

This diagram illustrates the strong relationship between each of the aspects and the
central question about the school’s capacity for improvement. A range of
approprniate evidence of all three aspects is required to evaluate the school's overall
performance. It is however possible to use a only a few of the gquality indicators or
even a cluster of themes across quality indicators to support self-evaluation related
to very specific aspects of a school's life and work.
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How good is our school?

How good is cur school?

The quality indicators

There is a set of Qls within each of the three categories. These can support you fo
take a closer look at specific aspects of your work and can be applied at classroom,
department, faculty, whole-school, cluster and local authority level.

Fig. 7: The guality indicators

What is our capacity for improvement?
Leadership and L e Successes and
management ngp achievements

How good is our How good is the quality How good are we at
leadership and of the care and ensuring the best
education we offer?

approach to possible outcomes for

improvement? all our learmers?

1.1 Self-evaluation for 2.1 Safeguarding and 3.1 Improving wellbeing,

self-improvement child protection equality and inclusion
1.2 Leadership of leaming 2.2 Cumiculum 3.2 Raising attainment
and achievement

1.3 Leadership of change 2.3 Leaming, teaching 3.3 Increasing creativity

and assessment and employability
1.4 | eadership and 2.4 Personalised support
management of staff
1.5 Management of 2.5 Family leaming
respurces to promote
equity
2.6 Transitions
2.7 Parinerships
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How good is our school?

How good Is our school?

The themes

Effective self-evaluation and “looking inwards™ means taking a closer ook at how
well specific aspects of the school are working. The themes within each of the
quality indicators support these activities.

Leadership and Management

How good is our leadership and approach to improvement?

Quality Indicator Themes
1.1 Self-evaluation for 1 Collaborative approaches to self-
self-improvement evaluation
1 Analysis and evaluation of intelligence
and data

1 Ensuring impact on leamers’
successes and achievements

1.2 Leadership of learning 1 Professional engagement and
collegiate working

1 Impact of careerdong professional
leaming

I Children and young people leading
leaming

1.3 Leadership of change 1 Developing a shared vision, values and
aims relevant to the school and its
community

1 Strategic planning for continuous
improvement

1 Implementing improvement and
change

1.4 Leadership and management | I Govemance framework

of ataff 1 Building and sustaining a professional
staff team
I Staff wellbeing and pastoral support
1.5 Management of resources I Management of finance for learming

ME DY 5 CUNY I Management of resources and

environment for leaming




How good is our school?

Learning Provision

How good is the quality of care and education we offer?

Quality Indicator

Themes

2.1 Safeguarding and child
protection

Arrangements for safeguarding,
including child protection

Arrangements to ensure wellbeing
Mational guidance and legislation

2.2 Curriculum

Rationale and design
Development of the curriculum
Leaming pathways

Skills for leaming, life and work

2.3 Learning, teaching and
assessment

Leaming and engagement
Quality of teaching

Effective use of assessment
Planning, tracking and monitoring

2.4 Personalised support

Universal support
Targeted support

Remaoval of potential barriers to
l=aming

2.5 Family learning

Engaging families in leaming
Early intervention and prevention

Cuality of family learmning programmes

2.6 Transitions

Arrangements to support leamers and
their families

Collaborative planning and delivery

Continuity and progression in leaming

2.7 Partnerships

The development and promotion of
partnerships

Collaborative leaming and
improvement

Impact on leamers

MW LR Ry A bR
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How good is our school?

How good Is our schonl?

Successes and Achievements

How good are we at improving outcomes for all our learners?

Guality Indicator Themes
3.1 Ensuring wellbeing, equality |1 Wellbeing

oo it I Fulfilment of statutory duties
1 Inclusion and equality

J.2 Raising attainment and 1 Aftainment in literacy and numeracy

achievement 1 Attainment over time

1 Owerall quality of leamers’
achievement

1 Equity for all leamers

3.3 Increasing creativity and
employability

Creativity skills
Digital innovation
Digital literacy

Increasing employability skills

Level 5 lllustrations

For the purposes of national benchmarking, the six point scale (Appendix 3)
remains an important aspect of How good is our school? For each quality indicator
in the framewaork there is an illustration of what an evaluation of *very good”™ might
look like. These illustrations are intended to support professional dialogue and
critical reflection during engoing self-evaluation. They are broad generic illustrations
which should be able to be applied in any type of school.

Exemplar features of highly-effective practice

The features of highly-effective practice included alongside each quality indicator
are there to help you identify the soris of evidence which support self-evaluation.
They are specific examples of pracfice that we have found to be successful in some
schools but they are not a definitive list of the sorts of practice which might evidence
each particular quality indicator. Amonagst the examples you will find some that
relate more to a particular sector or to particular groups of staff and stakeholders.
They might not apply to your context. As part of your ongoing self-evaluation, rather
than try to replicate these features of highly-effective practice, you should gather
similar examples from your own setting to indicate the strengths of your work.

Challenge questions

Alongside each indicator there is also a starter set of “challenge guestions” to
support professional dialogue and point to aspects of practice which might require
further improvement. Again, some of them are sector specific and they should not
he regarded as the only questions that can be asked. They can be used by
individual practitioners, but will lzad to more meaningful reflection when used by
groups of staff, partners and other stakeholders to support a shared understanding
of the school's strengths and next steps.



How good is our school?

R —

Appendix 3: The six-point scale

The six-point scale is a tool for grading the quality indicators. It is mainly used
by Education Scotland, local authorities and other governing bodies for the
purpose of national and/or local benchmarking across a number of establishments.
It is not necessary for individual schools to measure themselves against the
six-point scale although they may choose to do so. It should be noted that, when
a grading is applied, it is for the whole quality indicator. Individual themes
should not be graded. In education, an evaluation can be arrived at in a range
of contexts. We need to bear in mind that awarding levels using a quality scale
will always be more of a professional skill than a technical process. However,
the following general guidelines should be consistently applied.

Excellent An evaluation of excellent means that this aspect of the school's work
is outstanding and sector-leading. The experiences and achievements
of all children and young people are of a very high quality. An evaluation
of excellent represents an outstanding standard of provision which
exemplifies very best practice, based on achieving equity and inclusion
and a deep professional understanding which is being shared beyond
the school to support system-wide improvement. it implies that very
high levels of performance are sustainable and will be maintained.

Very good An evaluation of very good means that there are major sirengths in
this agpect of the school's work. There are very few areas for
improvement and any that do exist do not significantly diminish
leamers’ experiences. An evaluation of very good represents a high
standard of provizion for all children and young people and is a
standard that should be achievable by all. There is an expectation that
the school will make continued use of self-evaluation fo plan further
improvements and will work towards improving provision and
perfomance to excellent.

Good An evaluation of good means that there are important strengths within
the school's work yet there remaing some aspects which require
improvement. The strengths have a significantly positive impact on
almost all children and young people. The quality of leamers’
expenences is diminighed in some way by aspects in which
improvement is required. it implies that the school should sesk to
improve further the areas of important strength, and also take action to
address the areas for improvement.
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How good is our school?

Satisfactory

An evaluation of satisfactory means that the strengths within this
aspect of the school's work just oubweigh the weaknesses. It indicates
that leamers have access to a basic level of provision. it represents a
standard where the strengths have a positive impact on leamers’
experiences. While the weaknesses are not important enough to have
a substantially adverse impact, they do constrain the overall quality of
leamers’ experiences. The school needs to take action to address
areas of weakness by building on its strengths.

An evaluation of weak means that there are important weaknesses
within this aspect of the school's work. While there may be some
strength, the important weaknesses, either individually or collectively,
are sufficient to diminish leamers’ experiences in substantial ways. It
implies the need for prompt, structured and planned action on the part
of the school.

Unsatisfactory

An evaluation of unsatisfactory means there are major weaknesses
within this aspect of the school's work which require immediate
remedial action. Leamers' experiences are at risk in significant
respects. In almost all cases, this will require support from senior
managers in planning and cammying out the necessany actions to effect
improvement. This will usually involve working alongside staff in other
schools or agencies.
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